SIT Graduate Institute/SIT Study Abroad

SIT Digital Collections
Capstone Collection

SIT Graduate Institute

5-2016

Traditions and Proficiency Abroad - Spain
(TAPAS) Program: A High School Study Abroad
Program for District 128
Michaela Kendzior
SIT Graduate Institute

Follow this and additional works at: https://digitalcollections.sit.edu/capstones
Part of the Bilingual, Multilingual, and Multicultural Education Commons, Developmental
Psychology Commons, International and Comparative Education Commons, Other International
and Area Studies Commons, Social and Cultural Anthropology Commons, Sociology of Culture
Commons, and the Spanish Linguistics Commons
Recommended Citation
Kendzior, Michaela, "Traditions and Proficiency Abroad - Spain (TAPAS) Program: A High School Study Abroad Program for District
128" (2016). Capstone Collection. 2857.
https://digitalcollections.sit.edu/capstones/2857

This Thesis (Open Access) is brought to you for free and open access by the SIT Graduate Institute at SIT Digital Collections. It has been accepted for
inclusion in Capstone Collection by an authorized administrator of SIT Digital Collections. For more information, please contact
digitalcollections@sit.edu.

TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS) PROGRAM
A High School Study Abroad Program for District 128

Michaela Kendzior
PIM74
A Capstone Paper submitted in partial fulfillment of the requirements for a Master of
International Education at SIT Graduate Institute in Brattleboro, Vermont, USA.

May 2016

Advisor: David Shallenberger, PhD
Dean of International Honors Program
Adjunct Faculty, International Education

Consent to Use of Capstone

I hereby grant permission for World Learning to publish my Capstone on its
websites and in any of its digital/electronic collections, and to reproduce and transmit
my CAPSTONE ELECTRONICALLY. I understand that World Learning’s websites and
digital collections are publicly available via the Internet. I agree that World Learning is
NOT responsible for any unauthorized use of my Capstone by any third party who
might access it on the Internet or otherwise.

Student Name:

Date: May 2016

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM
TABLE OF CONTENTS
Abstract

1

Introduction

2

Theoretical Foundations

4

Needs Assessment

13

Goals and Objectives

20

Program Description

22

Curriculum

27

Staffing Plan

29

Program Marketing

31

Participant Recruitment and Admissions

32

Logistics

34

Health and Safety Plan

37

Crisis Management Plan

38

Budget

40

Evaluation Plan

42

Conclusions

44

Appendices

45

Bibliography

61

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM
ABSTRACT
As colleges begin to internationalize campuses and global competencies
continue to become a demand in the workforce, secondary schools should also aim to
internationalize the curriculum and offer international education opportunities to their
students. In an effort to do this, I have created the Traditions And Proficiency Abroad Spain (TAPAS) Program for Community High School District 128 in Illinois. The TAPAS
program is a 20-day summer intensive cultural and language immersion program
created to maximize learning potential in D128 students. While the program’s focus is
on Spanish language and culture education, the orientation and instructional activities
have been designed to incorporate ideas from research on student development and
global citizenship. With the approval of administrators within D128, this program has
the potential to be the most comprehensive international program offered at D128 and
could serve as a model to be replicated at other local high schools. Students will not
only receive formal instruction in Spanish language and culture, but they will also get
the chance to experience a variety of Spanish cities and experience the various subcultures within Spain. Upon their return, students will have advanced their language
skills and will have a more refined idea of their own identity as a student in today’s
globalized society.
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Introduction
Bienvenidos and welcome to the Traditions And Proficiency Abroad - Spain
(TAPAS) Program. This program has been designed through extensive research and
surveys to best fit the needs of District 128 (D128). The TAPAS Program is a 20-day
intensive Spanish language and culture immersion tour specifically designed for the
high school students at D128. During the tour, students will be exposed to the various
sub-cultures in Spain through sightseeing, historical, and educational excursions, while
also receiving formal cultural and language instruction. Instruction for this program will
be through “classroom” activities and experiential learning opportunities such as
scavenger hunts, interviews with Spaniards, and authentic cultural presentations.
In creating this program, I have researched the theoretical foundations of study
abroad as it pertains to student development, global citizenship, and language
acquisition. Additionally, I offer the wants and needs of D128 students, faculty, and
administration to show the demand for such a program which have been collected via
surveys and interviews. While this program may seem ambitious, I have outlined the
exact steps that should be taken to make this program a successful self-sustaining
program.
This program was designed for D128 because of the lack of such programming
currently offered. Recently, D128 has worked to offer a trip to Spain through Explorica
for this coming summer (June 2016), however, the problem with this program is that it

"2

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM
does not focus on language acquisition and it barely touches on Spanish culture. The
trip is more accurately a group tour to Spain. While the chaperones involved in the
planning and execution of the trip are working to create a learning environment while
abroad, the foundations of the program are still lacking. This has led me to create the
TAPAS Program so that D128 students in years to come can enjoy and benefit from the
instruction and adventure of an educational tour of Spain.
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Theoretical Foundations
In the same way that study abroad programming for high school students is
lacking, so is the research on the impacts of high school study abroad. Many articles
highlighting the effects of study abroad on student development focus solely on
college and university students. But as high school study abroad programming
continues to grow, we must look into the impacts of study abroad in colleges and
universities as examples until further studies are done on high school programs. What
can we learn about student development from these studies? In what ways do students
develop and learn while abroad? Looking into the programs offered at District 128, we
can see the goals of the programs offered, but how can the programs be changed to
better serve the students?
Currently, the majority of the study abroad programs at D128 are offered to
foreign language students as an enhancement to their language acquisition. There are
also a few trips that are available to students that are historical and/or subject specific,
such as the choir trip to Europe during which students visit sites like opera and
orchestral halls. The intention of offering students the opportunity to go abroad is to
give students a deeper understanding of the subject at hand while also creating a
diverse student population with cultural competence that could be transferred to future
academic and professional endeavors. But without further structure to these programs,
they fall short of their goals as they are merely trips abroad. The intention of the TAPAS
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Program is to deliver on these goals through instruction and tasks developed from
research on student development, intercultural competence, and language acquisition
as a result of studying abroad.

Psychosocial Development Theories
In the eyes of psychologists, high-school-aged students are malleable as they
are still developing. In “Psychosocial, Cognitive-Structural Perspectives on Student
Development,” Nancy Evans gives an invaluable look at a wide range of psychosocial
development theories from the past few decades. She says, “Psychosocial theories
focus on issues that individuals face as they mature psychologically and experience
contextual challenges that trigger dissonance, including issues such as defining selfconcept, determining how to relate to others, deciding on life directions, and
establishing belief systems” (2011, p. 169). These theories are often broken up into
stages through which students move to eventually reach “individuation, or becoming
the best self one can be” (2011, p. 169). While she focuses on how to use these
theories in college advising, her thoughts can also be applied to high school students
as they too are still developing. In fact, according to Erik Erikson’s psychosocial
development stages, the period of time where students are in high school (ages 12-18)
is the most formative time in developing their identity as an adult - where will they
work, where will they live, what kind of family will they have. He says, “During this
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period, they explore possibilities and begin to form their own identity based upon the
outcome of their explorations” (McLeod, 2008). Likewise, James Marcia believed that
students formed their identities based off of a series of decisions brought about by
“crises” during adolescence (Evans, 2011, p. 170). Through challenges and decisions,
students explore their psyche to, in the end, create a unique identity for adulthood. It is
at this time that schools have the ability to help shape the identity of their students in
an effort to create responsible adults. For this reason, studying abroad in high school
has the potential to not only achieve the goals of the programs mentioned above but
to have a lasting effect on the student’s identity for the future.

Intellectual Development
In addition to influencing student identity, studying abroad in high school has
the opportunity to further intellectual development. According to Sanford, “the
personality does not just unfold automatically according to a plan of nature. Whatever
the stage of readiness in the personality, further development will not occur until stimuli
arrive to upset the existing equilibrium and require fresh adaptation” (1962, p. 11).
Joshua McKeown applies Sanford’s concept of challenge and support to college study
abroad, however, the example could be applied to high school students as well. In this
concept, students should be exposed to a certain amount of challenge to force them
to learn through coping with said challenge, while also providing the correct support so
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they will not be overly stressed, causing them to shut down emotionally (2009, p. 11).
From this, we can see how study abroad creates a challenge (adapting to a new
culture, language, or experience) that students must work through, while also getting
support (chaperones to make sure they are not getting into trouble, friends to help
them adjust and not feel alone) to help them overcome the challenges.
However, in his study McKeown points out that intellectual development
through study abroad only occurs if the student does not have any previous
international experience. He calls this the “First Time Effect.” Students who had not
previously spent time abroad are exposed to “such a challenging and discomforting
experience that it forces the student to modify existing mental processes toward new
meaning-making structures” leading to intellectual development relative to their peers
who do have previous international experiences (2009, p. 103). In response to his
findings, he also highlights the complexity of measuring the outcomes of study abroad,
stating that while his research did not find that all students develop intellectually during
their program, it also doesn’t prove that they don’t. In the case of high school study
abroad, schools have the upper hand as many high school students have never been
abroad. This means that high school study abroad programs have the opportunity to
help shape the intellectual development of their students through structured activities
specifically designed to promote intellectual development. Activities like reflective
journaling and group discussions help students process their experiences while also
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allowing teachers and administrators a means to measure student growth. Not only are
the students receiving a more structured approach to self-exploration, but the activities
could allow those students with previous international experience to continue to
develop intellectually as well.

Global Awareness
In the same way, activities focused on identity and self-awareness could help the
students become more aware of their own imprint on the global community. By first
acknowledging their own culture and identity, students can then use that focal point to
analyze the differences they see around the world. Savicki and Cooley write that if
students acknowledge their own identity, in this case, the identity as American, they are
better equipped to understand and learn about another’s. “Embedded in this
assignment was the identification of and reflection on American values, assumptions,
and premises. In order to understand why an event was a culture clash, it was necessary
to identify reasons stemming from both host and home cultures” (2011, p. 246). If the
study abroad program includes this sort of activity where the student is asked to selfreflect and find their own values and morals, then they can better understand those of
another culture. They are essentially stepping back from themselves, learning about
their own identity, and then applying the same principles to the people of another
country. Yvonne Vrhovac says, “Meeting the other means meeting oneself” (Bagic &

"8

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM
Vrhovac, 2012, p. 419). This idea that you will meet yourself when you meet the other
shows that intercultural interaction like studying abroad can be one of the most
important learning experiences in a student’s life, especially at such a young age. Bagic
and Vrhovac further illustrate this idea by saying “Only when the familiar becomes
strange, can the strange become familiar” (2012, p. 412)
In their research on the impacts of study abroad on global citizenship, Karen
Hendershot and Jill Sperandio interviewed students on what it meant to be a global
citizen. In their findings, those students came up with an exact definition of a global
citizen:
One who engages in activism; is open minded and accepting of other
cultures in a respectful, tolerant and non-judgmental fashion; pursues
knowledge and seeks understanding; feels part of the human community;
and possesses a sense of awareness, which includes not only selfawareness, but also awareness of the interconnections between local and
global issues and of the impact of one’s actions on the world (2009, p.
46).
This definition shows that the student needs to be aware of their own identity and
impact on the world. Through the orientation program developed for the TAPAS
Program, students will be required to explore their own identity and how that impacts
the world around them. They will then use this information to reflect on cultural
differences while they are abroad to become more accepting and open rather than
judgmental. One of the participants in the Hendershot/Sperandio study says,
What you need to approach as yourself, if you’re trying to become a
global citizen, is first gaining an awareness of what it is to be a global
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citizen, and one of the things that we learned about gaining an awareness
is just how you as an individual interact in your own culture and how your
actions, or the actions of a business you work for, affects people in a
different country and what kind of moral or personal responsibility you
have as a citizen of the United States and also a citizen of the world
(2009, p. 51).
In becoming a global citizen, you must first find yourself. Only then can you truly
understand others. As students become more aware of their own impact on the world,
then they can take that identity and apply it to the interactions they have while abroad.
McKeown, Bagic, Vrhovac, Hendershot, Sperandio, Savicki, and Cooley all agree
that the first step in becoming a global citizen is to explore one’s own identity. The next
step in the process is to apply this to real life situations through study abroad, which is
where the most measurable impact can be seen. Stebleton et al. state that, “Studying
abroad had a positive impact on student development, and was also related to
increased levels of engagement after the experience in the senior year, as students
were more engaged after they returned from their study abroad experience” (2012, p.
5). McKeown goes further to say that students come back with an increased ability to
think critically (2009, pp.104-105). Not only are students coming back from study
abroad more engaged, but they also return with a different intellectual mindset. Carol
Bellamy and Adam Weinberg state that, “Years after students return, they continue to
learn languages, are keenly aware of other cultures and are more confident and
committed to a sensitive global point of view” (2006, p.20). Study abroad has become
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more than just travel or education; it has become a means of structured development
in which students come back more engaged and globally aware.

Language Proficiency and Intercultural Competence
Moving on from the developmental outcomes of study abroad, we can also look
at the more obvious outcomes: language proficiency and intercultural competence.
Bagic and Vrhovac address the issues of linguistic and cultural competence by saying,
“The aim of the intercultural approach to language teaching is to raise an intercultural
speaker, not a native speaker of a foreign language, that is, the speaker who can
successfully function in different cultural settings” (2012, p. 419). This means that it is
not enough to just teach students another language. They must go one step further in
learning about the cultural notions of another country.
Many anthropologists believe that to truly understand a language, you must also
understand the culture. Vrhovac says, “One nation’s culture is embedded in its
language which is ‘...the product of culture and at the same time its transmitter’” (2012,
p. 418). This shows that for our students to truly become bilingual, they must also
become intercultural. In an article for Foreign Language Annals, Allison Spenader
discusses John Schumann’s idea of acculturation, which is the level of integration into
the culture of a specific language group. Schumann said that, “the learner will acquire
the second language only to the degree that he acculturates” (Spenader, 2011, p. 382).
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This means that to be fluent, or proficient, in another language, you must also
“become” part of the target language and culture. This is most commonly done by
visiting other countries and even staying with host families. While this can be a
challenge during a 20-day high school program, it is possible for the students to get an
introduction to the language and culture as they continue their studies. From this
increased proficiency and intercultural competence, students may opt to further their
language studies in high school, college, and beyond.
By engaging the research from studies on college study abroad, we can see that
there is a greater need at the high school level for more structured programs in which
students can receive the maximum benefits in psychosocial and intellectual
development as well as global awareness, language proficiency, and intercultural
competence. The TAPAS Program has been designed to integrate these ideals into the
curriculum to not only give students the opportunity to go abroad but also to develop
and grow for future academic and professional endeavors.
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Needs Assessment
There is a flickering spark in us all which, if struck at just the right
age...can light the rest of our lives, elevating our ideals, deepening our
tolerance, and sharpening our appetite for knowledge about the rest of
the world. Educational and cultural exchanges...provide a perfect
opportunity for this precious spark to grow, making us more sensitive and
wiser international citizens through our careers (National Humanities
Center, 1997).
Over three decades ago, Ronald Reagan saw the potential in international
education which can be seen in his quotation above. He saw the benefits of integrating
cultural exchanges into education and the impacts of those exchanges on educational,
personal, and professional outcomes. With globalization at an all-time high, his
message is more relevant today than it was in 1982. Students should be prepared to
work and compete internationally. In the International Strategy, the US Department of
Education states,
In today’s globalized world, an effective domestic education agenda must
address global needs and trends and aim to develop a globally
competent citizenry. It is no longer enough to focus solely on ensuring
that students have essential reading, writing, mathematics and science
skills. Our hyperconnected world also requires the ability to think critically
and creatively to solve complex problems, the skills and disposition to
engage globally, well-honed communication skills, and advanced
mathematics, science and technical skills (2012, p. 2-3).
The importance of study abroad programs and the need for an internationalized
curriculum in high schools across the United States are at the forefront of education
administration. Secondary schools should work to create international partnerships to
enhance their ability to compete academically not only among other U.S. high schools
"13
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but also with schools across the globe. In my opinion, students’ success is measured by
one of two factors: their ability to enter the global workforce after graduation or by
their ability to compete academically in a higher education setting. By creating an
internationalized curriculum at the secondary school level, high schools can work to
prepare students at a critical point in their education. While the international languages
departments at both schools (Libertyville High School and Vernon Hills High School)
are well developed and supported by the district, they lack the resources and time to
create meaningful partnerships between schools internationally. As such, the
departments outsource study abroad programming to third-party study abroad
providers who organize trips with students from across the country.
With further development, the programs offered by D128 have the potential to
become international partnerships in which teachers and administrators can create
study abroad programs in accordance with D128 curriculum standards. Having said
that, without the support of district administration, international partnerships cannot
flourish. Existing district policies allude to the support that is needed, however they do
not clearly state the intent to internationalize the district. For example, while the
mission statement does not specifically mention internationalization as a goal, it does
state “developing within each student… an awareness and appreciation of the diverse
cultures in our… world” (2014, District 128). It is clear that creating a curriculum that
includes internationally focused education is an important objective throughout the
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district. Similarly, without communicating a plan to internationalize the curriculum, the
D128 Educational Philosophy suggests that students can and should receive an
education focused on diversity (2000, District 128). Moreover, the D128 International
Languages Philosophy Statement expresses the need
to equip students linguistically and culturally to communicate and
function in the world neighborhood as an individual and within a group.
Language study develops an awareness of other people’s views, an
understanding of their unique ways of life, and recognition and respect
for their contributions to the world at large (District 128).
This philosophy is clearer in the needs to include internationally based lessons in the
curriculum, however, it leaves out an important aspect: international study.
In the Goals and Objectives section of the “International Strategy”, the US
Department of Education presents a focused and detailed plan to internationalize
curriculum across the country using “three interrelated objectives—increase global
competencies, learn from other countries, and engage in education diplomacy—[to]
advance the Department of Education’s larger strategic goals: [to strengthen U.S.
education and advance our nation’s international priorities” (2012, p. 4). In keeping
with US Department of Education goals, D128 should work to internationalize its
campuses by creating new programs as well as enhancing existing study abroad
programs. As previously stated, the district already offers study abroad options to its
students, but programs are often under-promoted and/or run through third-party
providers. This system has its advantages including the ease of pre-planned courses,
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luxury of non-faculty chaperones, comfort in knowing the district is not liable for the
students and travel arrangements, and the ability for students to choose different
locations based on interest. However, using third-party providers also has its
disadvantages. When study abroad programming is not institutionally operated, the
school or district loses the ability to guide the students learning experience, influence
how they learn, and shape the curriculum to directly align with current requirements. In
the case of D128, study abroad programs currently offered function more as cultural
exchanges, whereas they have the potential to function as educational exchanges.
Reshaping D128 study abroad programming will not only internationalize the
curriculum, it will revolutionize high school study abroad programming in the area.
Most local high schools follow a similar path to the current structure at D128. By being
one of the first high schools to offer institutionally created education abroad programs,
D128 would be the leading authority in high school study abroad.
In 2011, Secretary Arne Duncan of the US Department of Education said, “We
must focus on integrating international perspectives into our classrooms. It is through
education and exchange that we become better collaborators, competitors and
compassionate neighbors in this global society” (US Department of Education, p. 3).
His view illustrates the need for international cooperation and exchange in secondary
schools to produce stronger students and global citizens. In a society where
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globalization is one of the strongest forces, it is not enough to compete amongst other
US high schools; we must compete against high schools globally.
In an effort to internationalize the curriculum and create stronger study abroad
programming at D128, the TAPAS Program will integrate culture, language, global
awareness, and self-reflection into the already existing Spanish courses via a 20-day
summer abroad program. This program has been designed and developed with the
opinions and help of D128 Spanish teachers, administrators and students.
When surveying D128 Spanish teachers, the most prominent ideas that emerged
were that of language instruction and cultural exchange. 100% of the teachers
surveyed felt that authentic culture and language instruction is something that is
lacking in classroom instruction largely because language and culture are things that
need to be lived, rather than read about, to truly understand. Additionally, they all
agreed that students should have more opportunities to interact with native Spanish
speakers through volunteering, immersion classes, and/or staying with a host family.
While creating this program, I took into consideration all of their opinions to create a
curriculum that involves a sampling of all of the things they asked for. Students will
have an opportunity to interact with people on the streets of Spain while also learning
about culture via lectures and first-hand experiences. Additionally, the last week of the
program is spent in the home of a Spanish family to allow for full cultural and linguistic
immersion.
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In addition to surveying the teachers, I interviewed three district administrators
to ask their opinions. The answers that I received were surprising to me as all of the
administrators interviewed said they would like the program to develop into a
traditional exchange program where students would spend the whole summer in Spain
taking classes at a Spanish high school. Additionally, the most prominent idea from the
administrator interviews is that they would like the students to be fully immersed in the
culture. To do this, two of the administrators recommended a structured routine where
the mornings would be spent in the classroom learning a particular concept, and the
afternoons would be spent out in the city applying that concept to everyday situations.
I incorporated this mixture of instructional time and experiential learning time into the
TAPAS Program to create an educational program rather than a vacation to Spain.
While I personally did not survey the students, as part of a larger school survey,
students answered questions about their opinions of the language classes offered at
Libertyville High School. When asked about speaking and writing performance, 54% of
the students said they would like more practice in conversation, particularly in
conversational speaking rather than memorization of a prompt. When asked about
student travel abroad opportunities and their choice of language, students
unanimously said that they either chose their language based on the trips offered or
they would like a trip offered. Additionally, 50% of the students said their trip abroad
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with other departments or languages (D128 offers programs abroad in Art, Chinese,
French, Music and Latin) was beneficial to their education for various reasons.
Based on all of this information, it is hard to ignore the interest and need for a
Spanish study abroad program at D128. Just as the world is internationalizing and
advancing, so too should education. Integrating international programming into
education is more essential now than ever before, especially at an earlier age. Not only
is it needed, but teachers, administrators, and students at D128 are calling for it. With
the wants and needs of each of these stakeholders in mind, the TAPAS Program was
developed to give D128 students the opportunity to learn about and explore Spanish
culture while also increasing their proficiency in the Spanish language.
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Goals and Objectives
The goal of this program is to provide D128 students with a deeper
understanding of Spanish language and culture through formal instruction and informal
exploration during a 20-day study abroad program in Spain. Students will learn about
Spanish culture through visits to historical sites, interviews of Spanish community
members about cultural norms, interaction with their host family, and various cultural
activities such as a flamenco dinner. Additionally, students will increase their Spanish
language proficiency through formal lessons and interaction with members of the
Spanish community and of their host family. After the program, students will be able to
apply what they learned directly to their Spanish classes at D128. Their memories and
experiences will be valuable learning tools in Spanish culture curriculum and the
proficiency gained will advance their conversational and presentational language skills
in class. Additionally, their connection to Spanish language and culture could lead
students to take advanced Spanish classes (Spanish 4 Honors, AP Spanish 5, etc.), take
Spanish classes in college or beyond, and/or take other languages to become
multilingual.
In addition, students will explore their own culture and identity through the
orientation portion of the program in an effort to make students self-aware and globally
conscious. While abroad, students will be able to use this information to compare and
contrast their own culture to that of Spain. Students will see different cultures and
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traditions that seem strange, but not necessarily bad or wrong. As they learn to process
different views of life, they will become more tolerant and accepting of other cultures,
in turn making them globally conscious citizens.
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Program Description
Just like the popular Spanish dish, the Traditions And Proficiency Abroad - Spain
(TAPAS) Program gives students the opportunity to experience a large variety of the
cultures and languages in Spain without spending a full year abroad. Students will be
exposed to the five most prominent cultures in Spain (Castilian, Catalan/Valencian,
Basque, Galician, and Aranese) by traveling to seventeen different cities over the
course of twenty days. During those twenty days, students will visit the top sites in each
location with cultural and historical insights from a local tour guide. For a more detailed
schedule, see Appendix A - Program Schedule.
This program will run the first three weeks of summer break each year (the first
year being June 4-25, 2017). In addition to the 20 days spent abroad visiting historical
and cultural sights throughout Spain, the program will consist of 20 hours of formal
language instruction, 30 hours of formal culture instruction, and 50 hours of homestay
integration.
A total of ONE credit is possible for this course. Credit options for this course
are as follows:

• 0.5 Language and Culture Credit for completing the program and all
instructional tasks in a satisfactory manner
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• (Optional) 0.5 Global Competence Credit for completing the optional
capstone project as described in Orientation Module 3 in a satisfactory
manner
Each option will receive a grade of Pass/Fail and will not be counted in the student’s
cumulative GPA.

Orientation
Orientation for this program will be broken up into three modules: Predeparture, Abroad, Re-entry. This sequence is to keep students engaged before,
during, and after their study abroad experience. It is also to make sure that students
are reflecting through the whole process and to make sure that students are mentally
and emotionally prepared/adjusted throughout the entire trip process. Modules 1 and
2 will take place before leaving for Spain, and Module 3 will serve as a re-entry
orientation and is optional for credit. The overall goal of the orientation is to promote
self-exploration through a trip abroad.
The goal of Module 1 is to provide an orientation to study abroad, the host
country/culture, diversity, and expectations abroad. High school students tend to lack
the skills and maturity to conduct themselves without guidance from an adult and to
respectfully adjust to cultural differences. This module would work to help give an
overview of the program and establish expectations during the abroad portion of the
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course. In the first orientation meeting (Module 1), students will be briefed on the
itinerary of the trip and will explore the five different cultures that exist in Spain.
Additionally, they will be introduced to the cultural norms of Spain (for example, the
times of lunch and dinner, siesta, food and drink, behavior, etc.). The second meeting
(Module 1) will cover the expectations of each student during their time abroad.
Parents will be expected to attend this meeting as they are the main disciplinary figure
in the student’s life. If anything should happen while abroad, the chaperones will have
the responsibility of discipline, and should have the parents support in their decisions.
In Module 2, students will be expected to keep a journal of their thoughts and
impressions of their host country to aid with the capstone project in Module 3. Also,
the journal will serve as a memoir of their trip abroad to aid in their psychosocial
transformation. The third meeting (Module 2) is the most important meeting as it will
help students understand their own culture. Students will be guided through a selfexploration activity (see Appendix B - Orientation Activity) where they will focus on
their own personal culture. The activity will help them answer questions about their
own beliefs and then ask them to compare that identity to the cultures they experience
while abroad through reflective journaling.
Module 3 is optional for credit and will give students the opportunity to reflect
on their trip and how it has impacted their worldview or identity. This module is
focused on self-reflection through a capstone project that will be shown to future
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participants and administrators, and through a series of one-on-one re-entry meetings.
These meetings are a way to reflect on their experiences abroad and to make sure that
students are adjusting back to their home culture with ease. After their return, students
will attend the final orientation or re-entry meeting which differs from the other
meetings as it will be one-on-one with the trip leader and/or school counselor. For the
capstone and to receive credit, students will complete a project that should be a
reflection of their trip abroad by addressing one or more of the following four themes
and essential questions (or through another individually approved theme):

• Communication
- How do people within Spain communicate and make themselves understood?
- How do I communicate and make myself understood in Spain when I lack facility
with the language?

• Culture
- How are the values of what is important in Spain culture reflected in society?
• Communities
- How do formal (laws, explicit rules, etc.) and informal (stereotypes, beliefs,
pressures, etc) social structures define communities or social groups in Spain?

- How do formal and informal social structures define my own community or
social groups?

• Connections and Comparisons
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- How are the foundational elements of Spain society similar or different to my
own?

Excursions
Because this program is an intensive tour of Spanish language and culture,
excursions are the main source of education. All excursions will be led by an
experienced, certified Spanish tour guide. Excursions will be lead in English with
supplements in Spanish to help students understand the culture and language of
Spain. In addition to sightseeing excursions, instructional excursions will be used as a
means of experiential learning. In these circumstances, students will be asked to
explore a certain market, neighborhood, park, etc. as a group to practice their
language skills and gain a deeper understanding of Spanish culture. All excursions and
entrances are included in the price of the trip. For a more detailed explanation of the
excursions offered, see Appendix A - Program Schedule.
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Curriculum
This program has been designed to incorporate 20 hours of formal language
instruction and 30 hours of formal cultural instruction. To gain these hours, students will
be tasked with doing various interviews, scavenger hunts, and guided tours to help
improve their language proficiency and build their cultural awareness. Students will be
broken up into small groups based on their language proficiency. These formal
instructional lessons are based on experimental learning, or learning through doing.
They will apply lessons from the classroom (Spanish 1 and 2 at D128) to real life
situations for greater understanding and deeper connections to classroom material.
In Barcelona, students will learn about the culture of Catalonia by taking a
guided tour of the city’s monuments. Also in Barcelona, students will have time to
practice their Spanish while they do a scavenger hunt through the streets. In Guernica,
students will take a guided tour to learn the history of Basque Country and how the
events that passed have created a whole new culture in the North. As we move west,
students will learn about the Camino de Santiago, a 790-kilometer pilgrimage that is
often taken by many for self-exploration and spirituality through the north of Spain.
Before traveling south, students will learn about the culture and history of Galicia, a
very Celtic area in the northwest of Spain.
After our flight to Seville, students will take part in a Flamenco dance dinner
show as a welcome to the south of Spain. During our time in Seville, students will take
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a guided historical tour to learn about the Arabic and Moroccan influences on Sevillian
culture. After that, they will be sent on a mission to interview Sevillians on their daily
routines and activities. Continuing our tour to the center of Spain, students will take a
historical guided tour through Madrid, the capital of Spain. After getting acquainted
with the culture of Madrid, students will explore the Plaza Mayor to interview
Madrilenos on their favorite foods and recommendations and then students will move
on to Mercado San Miguel to try some of the recommendations. In the day trip to
Valencia, students will be tasked with another scavenger hunt. This time, students will
find architectural details in the Mercado Central and La Lonja de la Seda and ask the
locals about the significance and history of each. For a more detailed schedule, see
Appendix C - Curriculum Schedule.
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Staffing Plan
This program will be executed by the Program Coordinator. The Program
Coordinator’s 12-month position is to plan and organize all program logistics including
transportation, accommodations, excursions, and food. He/she will serve as the main
point of contact for information about the trip. He/she is also in charge of admissions
to the program.
There are two options for the Accommodations Supervisor. The first option is for
D128 to send the Program Coordinator to the host country to find and secure
accommodations including vetting host families for the program. In this case, the
“salary” as proposed in the budget for the Accommodations Supervisor would go
towards airfare, lodging, and trip expenses, with any remaining money used as a bonus
for the extra work. The second option is for the Program Coordinator to hire someone
who lives in the host country to find and secure accommodations for the program. He/
she would work to advertise for and vet host families. This position would be a 3-month
temporary position with a “salary” of $4000.00 as proposed in the budget.
In addition to the Accommodations Supervisor, the program will need a certified
Tour Guide from Spain. The Program Coordinator is in charge of hiring such a person,
preferably from the host country’s board of tourism. The Tour Guide would work only
while the students are in the host country and as such will be paid $3,500 for his/her
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one month of work. In addition to his/her salary, he/she will also receive free lodging
and entrances for excursions while on the trip.
The Program Coordinator is also in charge of finding a Trip Leader and
chaperones for each trip. The Program Coordinator may allow the Trip Leader to find
and recruit their own chaperones if interested. The Trip Leader must be a teacher in the
International Languages Department and must speak Spanish. Chaperones can be any
D128 staff or parent who is interested in going. Trip Leaders and chaperones will not
receive any compensation for their time abroad as all of their expenses will be paid for.
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Program Marketing
Spanish teachers will spend 15-30 minutes promoting the program during their
classes in the beginning of the year. In addition, they will tell students about their own
study abroad experiences and how they changed their lives. They will also show a
presentation on the benefits of studying abroad and hand out program brochures (see
Appendix D - Program Brochure). Students will also be able to pick up information from
the Study Abroad Office, Language Lab, or the International Languages Department
Supervisor in either building. The program will also have a website where students can
find more detailed information on the trip and a link to the application form.
Additionally, the program will be mentioned at 8th Grade Orientation each year
and brochures will be available for parents. The Program Coordinator will also be
available for questions at 8th Grade Orientation.
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Participant Recruitment and Admissions
Interested students may ask their Spanish teacher, Department Supervisor,
Language Lab Facilitator, or Study Abroad Coordinator for information and the link to
the website where they can find the online application. As D128 is a Google operated
school, the application will be a Google Form with a link available on the school
website. All applications and materials can be submitted electronically (via email or
Google Form) or physically to the Program Coordinator.
Students must apply and be approved to participate in this program. To apply,
students must submit the following documentation,

• Online application
• 1-page essay on why they would like to study abroad
• One teacher recommendation
by the application deadline on the first school day in December the year before the
departure (i.e., Dec 1, 2016 for June 4, 2017 departure) to the Program Coordinator for
approval. The Program Coordinator will review all applications and materials. Upon
acceptance, students will be required to pay a $500 non-refundable fee to secure their
place on the trip within two weeks of acceptance. The trip will be limited to 40 students
as a group larger than that would cause logistical issues. The first 40 students who are
accepted and pay the $500 non-refundable fee will go on the trip. If a student does not
pay the $500 non-refundable fee within two weeks of acceptance, their spot will be
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forfeited and a new student will be chosen. If a student backs out after paying the $500
non-refundable fee, the student forfeits the money and a new student will be chosen.
This will happen on a rolling basis until spring break of the departure year (i.e., the final
deadline to secure all participants is March 24, 2017 for June 4, 2017 departure).
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Logistics
Transportation
Students and accompanying chaperones will meet at Libertyville High School or
Vernon Hills High School to be transported by school bus to Chicago O’Hare
International Airport. From there, they will travel as a group to Barcelona-El Prat
International Airport, Spain on an overnight flight from Chicago O’Hare International
Airport. Upon arrival, students and chaperones will be transported by private charter
bus to their hotel where they will check in and meet their tour guide.
For all excursions in Spain, students and chaperones will be transported by
private charter bus except when stated (see Appendix A - Program Schedule). AVE
(high-speed train) will be used as transportation to Zaragoza from Barcelona on Day 4,
and to and from Valencia/Madrid on Day 20.
On Day 9, students and chaperones will be transported by private charter bus to
Santiago de Compostela International Airport where they will board a flight from
Santiago de Compostela to Seville International Airport. From Seville International
Airport, they will be transported by private charter bus to their hotel to check in and
rest. All transportation including transfers, charter buses, airline flights, and trains are
included in the student price. See Appendix E - Itemized Budget for more information.
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Housing
For the first fourteen days, students and chaperones will stay in hotels and/or
high-end youth hostels that will be pre-arranged before departure. All students and
chaperones will be staying in the same hotel or hostel. In the case of a hotel, students
will be placed in rooms of 3-4 students per room. In the case of a hostel, students will
be placed in rooms of 6-8 students per room (bunk beds) and all rooms will be private
(bathrooms and rooms will only be accessible by students). All rooms, regardless of
hotel or hostel, will be single-sex rooms. All hotels and hostels are included in the
student price. See Appendix E - Itemized Budget for more information.
For the last eight days, students will stay with a host family. All host families will
be vetted by the accommodations supervisor. Host families will host 1-2 students. Each
host family will be paid $500/student (included in the student price) for eight days and
eight nights plus dinners every day that week. In addition to room and board, host
families will be expected to show the students around for two days. The expectations
for these two days are that host families will give students the opportunity to
experience life in Madrid as a Spaniard (as opposed to a student or tourist).
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Required Documentation
Students will be expected to obtain a passport (and visa if needed for non-U.S.
passports) on their own. The Program Coordinator is available for information and
advice on how to obtain a passport. Additionally, each student will need to submit a
color copy of their passport to the Program Coordinator in case of emergency.
As part of the second orientation meeting, students will be required to register
their travel with the Smart Traveler Enrollment Program or STEP through the US
Department of State. Students will be instructed as a group by the Program
Coordinator to complete this registration.
Students will also be required to fill out the necessary school forms to attend this
program. These forms include, but are not limited to, the Parent Waiver and the
Student Permission to Attend forms. Forms can be obtained from and returned to the
Program Coordinator or chaperones at either school.
Students are required to sign up for travel insurance and information will be
available from the Program Coordinator. Travel insurance will be at the cost of the
parents and is not included in the student price.
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Health and Safety Plan
As a group full of students under the age of 18, health and safety are the main
priority during our time abroad. In order to keep the students and chaperones safe and
informed, each participant will need to submit a health form outlining any medical
conditions that may cause problems while abroad. Students and parents will be
encouraged to self-disclose any condition which may affect their participation in this
program. A Medical Information form will cover general physical status, diseases,
allergies, medical or physical conditions, diets or other medical history which may be
relevant. This information will be shared with the group leader in case anything should
go wrong while abroad.
In addition to the form mentioned above, students will be asked to sign a
Behavior Contract that will outline accepted behaviors while abroad. Should a student
violate this contract, their discipline will be up to the trip leader to decide based on
current behavioral practices at the school. Possible disciplinary actions include but are
not limited to individual supervision, future disciplinary action when the group returns
home, and expulsion from the program whereas the student will be returned home at
the earliest convenience at the expense of the parents or legal guardians.
Additionally, as part of their application, students will have submitted a Student
Permission to Attend form which needs to be signed by a counselor to show that the
student is in good academic and behavioral standing at the school.
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Crisis Management Plan
As part of the Crisis Management Plan, students will be required to submit a
color copy of their passport, and also register their trip with the US Department of
State STEP Program. This will ensure that should any major event such as political
unrest, natural disaster, etc. disrupt the program, the US Department of State will help
evacuate and/or protect our students abroad.
Should any serious event such as automobile accident, sustained injury, lifethreatening injury or reaction, assault, or death disrupt the program, the Trip Leader
and Program Coordinator will work together to notify all involved parties. This could
mean that some or all of the students will be evacuated from the country, or that one
student be transported back home at the earliest convenience. The seriousness and
urgency of the circumstances will dictate the necessary actions. In the event of such
emergency, the Trip Leader will notify the Program Coordinator who will make any
necessary arrangements. He/she will also notify D128 administration and the family as
soon as possible.
Should any minor event such as a non-life threatening injury or illness, minor
automobile accident (fender-bender), or minor altercation occur, the Trip Leader and
Program Coordinator will work together to assess the situation. This could mean that
one student will be transported back home, treatment will be administered in the host
country, or a simple notification will be sent to parents that the situation occurred. The
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seriousness and urgency of the circumstances will dictate the necessary actions. In the
event of such emergency, the Trip Leader will notify the Program Coordinator who will
make any necessary arrangements. He/she will also notify the family as soon as
possible, and work with the family to determine the next course of action.
In the event of life-threatening injury, illness, or death, the family or emergency
contact will be responsible for the costs of medical evacuation. If for some reason the
participant cannot complete the course for medical reasons, they will be transported to
a medical facility or arrangements can be made for transportation back to the U.S. and
the course fee will not be returned. If a participant chooses not to continue their
program for any other reason, the fee will not be returned and transportation back to
the U.S. will have to be arranged individually.
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Budget
Budget Summary
S U M M A R Y B Y C AT E G O R Y
Category

Personnel
Accommodations

Budget

Personnel

$52,500.00

Transportation

$95,450.00

Accommodations

$42,400.00

Excursions

$12,161.00

Food

$28,555.00

Total

$231,066.00

Transportation
Excursions

6%
26%

21%

47%

PRICE PER STUDENT
$4,651.65

Budget Narrative
This program is designed for 40 students as groups larger than 40 students
would encounter logistical problems. The price per student has been calculated by
dividing all program expenses excluding the Program Coordinator salary by 40
students. The price per student is $4651.65 and is competitive with similar programs
run by third-party providers. Transportation prices include costs associated with renting
a private charter bus, all flights, and all train tickets. Accommodation prices are based
on 3-4 students per room at hotels, 6-8 students per room in private hostel rooms, and
1-2 students per host family. Excursion prices are based on entrance tickets to all
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museums and sites with guided tour when available. If no guided tours are available, a
tour will be arranged by the Group Tour Guide. Food prices include all breakfasts,
lunches, and dinners during the program. Breakfast, lunch, and dinner are not included
on Day 1 (flight to Spain) and Day 22 (flight home). Costs not included in the budget
are: visas (if needed), spending money, passports, tips and gratuities, travel insurance,
and activities not listed on the itinerary (see Appendix A - Program Schedule).
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Evaluation Plan
Evaluation for this program will be three-fold: surveys on the program itself,
surveys on the impacts at school, and evaluation of the optional capstone projects. To
start, students and their parents will be surveyed on their feedback of the program.
Questions will include themes like the satisfaction of the program, the effectiveness of
the instruction, and the impact on their personal and academic life. Chaperones will
also be surveyed on their perception of how well the program went. Questions will
focus on suggestions and improvements for the next cycle. To assess the impacts at the
school level, Spanish teachers will be asked to informally track the progress of their
students and compare those who went abroad to those who didn’t. This survey will ask
the teacher’s opinion on whether or not they think this trip has impacted their students’
grades negatively, positively, or not at all. As a final assessment tool, the optional forcredit capstone projects will be graded (pass/fail) and evaluated for content. Evaluators
will be looking for genuine stories of how the program changed the student.
Using these assessment tools, the program coordinator and the evaluation team
will be able to determine the programs successes and downfalls. Any improvements
that need to be made will be added to the planning and implementation of the next
program cycle. In the evaluation of the data, evaluator(s) should look at the effects of
study abroad on the students academically and emotionally, student and parent
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satisfaction of the program, interest in programs and how they are advertised, and
investment of administrators and chaperones.
The evaluation team will be made up of the program coordinator, trip leader (of
the current cycle), 1-2 district administrators, the international languages department
chairs at both schools, and any chaperones who would like to be part of the evaluation
committee. All surveys will be executed by Google Form as D128 is a Google operated
school.
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Conclusions
As outlined in the pages above, this program has been developed with D128
students in mind. It was created out of a need for more educational programming
through international experiences. While the district already offers international
programming, it can be seen that the TAPAS Program would better serve Spanish
students in the areas of language, culture, and overall development as a student than
the programs currently offered. Additionally, the program is competitively priced with
those currently offered by third-party providers, making it a viable option to parents
and students. With the addition of a Program Coordinator position, the TAPAS
program could offer students the opportunity to learn and grow in a constructive,
supportive environment abroad.
“People have been crossing borders into foreign places for all time, and there
can only be one first time for each person” (McKeown, 2009, p. 121). Studying abroad
is not a new phenomenon and this program is certainly not the first high school study
abroad program offered. However, if this is to be a first international experience for the
D128 students, then according to the research and design of this program, they will be
developmentally ahead of their peers when they get to college.
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Appendices
Appendix A - Program Schedule

"45

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM

"46

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM

"47

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM

"48

Running Head: TRADITIONS AND PROFICIENCY ABROAD - SPAIN (TAPAS)
PROGRAM
Appendix B - Orientation Activity
Orientation Activity: Who do you think you are? - A Self Exploration Exercise
Purpose: The purpose of this activity is to reflect on the self and find who you think you
are (because students of this age are still figuring it out according to Erikson). This
activity would be the first activity in Module 1 - Orientation. Students will have to work
through different cultures/identifiers that they associate with, creating a unique identity
for themselves. This identity that they create will be used as a reference later in the
course when they are required to compare and contrast their identity with that of the
society of the host culture. They will reflect upon this identity during their journaling
process leading to their capstone project that requires them to reflect on their
experiences and identity to create a 3-5 minute multimedia project. Students will
reflect not only on their identity, but also how their experiences might have changed
the way they feel about their identity after visiting the host country.
This activity is based on Vasti Torres’ “Perspectives on Identity Development”.
Step 1: Students should be briefed on why this activity will be helpful in the coming
days/weeks. They should be told that this identity that they create can change later in
life, and this is just how they feel now. They should be as truthful as possible, and their
answers will not be shared with anyone, including the teacher. This is just a reference
for themselves.
Step 2: Give students an introduction to identities. Quotes like the following can be
helpful in explaining what is meant by IDENTITY:
“Social identities influence who we are, how we see ourselves and how we
relate to others. These aspects of identity include race, social class, gender,
sexual orientation, religion, language, abilities, and age, as well as other
aspects of our identity.” (Torres, p. 189)
“No one knows precisely how identities are forged, but it is safe to say that
identities are not invented: an identity would seem to be arrived at by the way in
which the person faces and uses his {sic] experiences.” (Baldwin, 1985, p. 549)
When doing this activity, students will focus on social identities as they will be using the
outcomes to compare their own identity to a society in another country.
Step 3: Have students fill out the following form to help them visualize their identity.
Remind them to keep this form so they may reference it later in the course.
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Self Identity Worksheet
Self-Identifiers
Age
Gender
Race/Ethnicity
Family Composition
Social Class
Primary Language
Religion
Sexual Orientation
Physical or mental
(dis)abilities
Others?

1. How do these identifiers shape your personality?

2. How do you think you fit into American society? Explain.

3. Do you ever feel like you don't fit into social norms? Explain.

4. How do you think you will fit into another culture/society? Explain.

5. How do you think you will stick out in another culture/society? Explain.
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Step 4: Go over cultural norms of American society. What is widely accepted? What is
not? Have students discuss their experiences in American culture. Remind them to
keep it clean (it is still a high school course). Perhaps show a visual presentation of
American norms. Have students revisit the Self Identity Worksheet and add any new
thoughts based on the discussion.
Step 5: Introduce students to the cultural/societal norms of their host country. Go over
cultural expectations, important laws that might need to be discussed based on
identity (i.e., sexuality/sexual orientation in muslim countries), etc. This step is to
provide an introduction to the country. Have students discuss their thoughts (surprise,
anger, etc.) on the cultural expectations of the country. After the discussion, have
students revisit their Self Identity Worksheet and add any new thoughts based on the
discussion.
Step 6: Instruct students to continue to think about what was discussed in this activity
throughout the trip. Their Self Identity Worksheet should be referenced during the trip
to help guide their journaling experience. Additionally, the worksheet could be helpful
when creating their capstone project.
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Appendix C - Curriculum Schedule
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Appendix D - Program Brochure
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Appendix E - Itemized Budget
Category

Description

Qty. Amount

Personnel

Program Coordinator (12 months,
Full-time)

1

$45,000.00

$45,000.00

Personnel

Accommodation Supervisor (3months, Part-time)

1

$4,000.00

$4,000.00

Personnel

Tour Guide (1-months, Full-time)

1

$3,500.00

$3,500.00

Transportation

Student Airfare

40

$1,500.00

$60,000.00

Transportation

Chaperone Airfare

6

$1,500.00

$9,000.00

Transportation

Airport Transport

6

$400.00

$2,400.00

Transportation

Transport Bus

17

$1,000.00

$17,000.00

Transportation

AVE Train Barcelona to Zaragoza

47

$50.00

$2,350.00

Transportation

AVE Train Madrid to Valencia

47

$50.00

$2,350.00

Transportation

AVE Train Valencia to Madrid

47

$50.00

$2,350.00

Accommodations

Barcelona Hotel (2-nights)

14

$200.00

$2,800.00

Accommodations

Pamplona Hotel (1-night)

14

$100.00

$1,400.00

Accommodations

Bilbao Hotel (2-nights)

14

$200.00

$2,800.00

Accommodations

Oviedo Hotel (1-night)

14

$100.00

$1,400.00

Accommodations

Santiago de Compostela Hotel (1night)

14

$100.00

$1,400.00

Accommodations

Seville Hotel (3-nights)

14

$300.00

$4,200.00

Accommodations

Granada Hotel (2-nights)

14

$200.00

$2,800.00

Accommodations

Host Family (7 days, 8 nights)

40

$500.00

$20,000.00

Accommodations

Madrid Hotel for Chaperones (8nights)

7

$800.00

$5,600.00

Excursions

Sagrada Familia Entrance (Barcelona) 47

$20.00

$940.00

Excursions

Park Guell Entrance (Barcelona)

47

$30.00

$1,410.00

Excursions

Montjuic Hill (Barcelona)

47

$7.00

$329.00
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Excursions

Basilica de Nuestro Señora Pilar
Entrance (Zaragoza)

47

$5.00

$235.00

Excursions

Guggenheim Museum (Bilbao)

47

$12.00

$564.00

Excursions

Basque Museum (Bilbao)

47

$5.00

$235.00

Excursions

Museo de la Paz Guided Tour
(Guernica)

1

$35.00

$35.00

Excursions

Palacio de La Magdalena (Santander) 47

$5.00

$235.00

Excursions

Santa Maria de Naranco (Oviedo)

47

$5.00

$235.00

Excursions

San Miguel de Lillo Church Entrance
(Oviedo)

47

$5.00

$235.00

Excursions

Cathedral of Santiago de
Compostela Guided Tour (Santiago
de Compostela)

47

$5.00

$235.00

Excursions

Museo de Pobo Galego (Sanitago de 47
Compostela)

$5.00

$235.00

Excursions

Alcazar Entrance (Seville)

47

$7.00

$329.00

Excursions

Seville Cathedral Entrance (Seville)

47

$10.00

$470.00

Excursions

Plaza de Toros de la Maestranza
(Seville)

47

$10.00

$470.00

Excursions

Museo del Baile Flamenco (Seville)

47

$15.00

$705.00

Excursions

Alhambra Entrance (Granada)

47

$20.00

$940.00

Excursions

Mosque-Cathedral of Cordoba
Entrance (Cordoba)

47

$15.00

$705.00

Excursions

Prado Museum Entrance (Madrid)

47

$20.00

$940.00

Excursions

Royal Palace Entrance (Madrid)

47

$12.00

$564.00

Excursions

Sorolla Museum Entrance (Madrid)

47

$5.00

$235.00

Excursions

Cathedral Primada Entrance (Toledo)

47

$15.00

$705.00

Excursions

Church of Santo Tome Entrance
(Toledo)

47

$5.00

$235.00

Excursions

Monastery of San Juan de los Reyes
Entrance (Toledo)

47

$5.00

$235.00
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Excursions

Alcazar de Segovia Guided Tour
(Segovia)

47

$10.00

$470.00

Excursions

Cathedral of Segovia (Segovia)

47

$5.00

$235.00

Food

Flamenco Dinner Show (Seville)

47

$75.00

$3,525.00

Food

Group Lunches (18 days)

47

$270.00

$12,690.00

Food

Group Dinners (11 days)

47

$220.00

$10,340.00

Food

Host Family Meeting Dinner

1

$2,000.00

$2,000.00
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